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Aims of today’s session

• Explore how wellbeing is linked to student outcomes 

• Triangulating Student data 

• Exploration of Individual student data profiles 

• Using data to identify individual student needs 

• Using data to identify cohort needs 

• Next steps



Why is wellbeing so 
important?



November 2012



Key Findings

• Children with higher levels of emotional, behavioural, social, and school 
wellbeing, on average, have higher levels of academic achievement and are 
more engaged in school, both concurrently and in later years.   

• Children with better emotional wellbeing make more progress in primary school 
and are more engaged in secondary school.   

• Children with better attention skills experience greater progress across the four 
key stages of schooling in England. Those who are engaged in less 
troublesome behaviour also make more progress and are more engaged in 
secondary school.  



Key Findings cont...

• Children who are bullied are less engaged in primary school, whereas those 
with positive friendships are more engaged in secondary school.  

• As children move through the school system, emotional and behavioural 
wellbeing become more important in explaining school engagement, while 
demographic and other characteristics become less important.   

• Relationships between emotional, behavioural, social, and school 
wellbeing and later educational outcomes are generally similar for children 
and adolescents, regardless of their gender and parents’ educational level. 





Key points from the evidence

1.Pupils with better health and wellbeing are likely to achieve better 
academically.  

2.Effective social and emotional competencies are associated with greater 
health and wellbeing, and better achievement. 

3.The culture, ethos and environment of a school influences the health and 
wellbeing of pupils and their readiness to learn.  

4.A positive association exists between academic attainment and physical 
activity levels of pupils. 

  

    https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf


Key Evidence

• Successfully attaining GCSEs (five or more A*-C) is strongly associated 
with higher levels of life satisfaction among young people 

• A UK study published by the Department for Education (DfE) found that pupil     
wellbeing predicted their later academic progression and 
engagement in school. For example, pupils with better emotional 
wellbeing at age seven had a value-added key stage 2 score 2.46 points 
higher (equivalent to more than one term’s progress) than pupils with 
poorer emotional wellbeing



Key Evidence cont…

• DfE research also found that pupils with better attention skills also make 
more progress across the four key stages. For example, pupils with no 
attention problems at age 13 had a total value-added GCSE score that 
was equivalent to more than one extra GCSE at grade A* (63.38 points 
higher) 

• A systematic review of coordinated school health programmes (that 
promote health through explicit teaching in the curriculum and broader 
work to promote a healthier school environment) suggests positive 
effects on attainment



“First there is emotion; after that 
comes cognition”  

Frank Thissen, Multimedia Didactics 
and Intercultural Communication professor, 
Stuttgart Media University, Germany. 

http://www.frank-thissen.de/EN/frank-thissen/ 

http://www.frank-thissen.de/EN/frank-thissen/
http://www.frank-thissen.de/EN/frank-thissen/


Sutton Trust 



What data do you collect?

1. Attainment 

2. Progress 

3. Aptitude 

4. Attitude



How do you know your student’s attainment?

● What attainment measures do 
you use, and what attainment 
is measured? 

● What does it tell you about the 
performance of different 
individuals or groups of 
students? 

● How is it shared?

Attainment



Maths



Attainment

Without a context, 
attainment tells us only 
where the student is at 
that snapshot in time.



How do you know what your student’s aptitude or potential is? 

● How do you find out about your 
student’s strengths, weaknesses 
and learning preferences?  

● How do you tell the difference 
between the effect of EAL and 
SEN? 

● Are your teacher’s setting their pitch 
and expectations at the correct level 
to maximise the ‘Goldilocks Effect’? 

Attainment Aptitude



John Hattie Ranking of Effect Sizes

http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/ 

http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/
http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/


CAT4 Aptitudinal Data 



How do you measure your student’s attitude to learning?

● How do you find out about your 
student’s attitudes to learning?  

● How do you know how motivated 
they are to learn? 

● What is their relationship with 
their teachers like? 

● How do you know how happy they 
are?

Attainment

Attitude

Aptitude



PASS Survey Attitudinal Data

Gives a beneath the surface picture of each student (what lies beneath the iceberg - 
the hidden bits!) 

360⁰ feedback about how they feel about: 
Self     Others   Study    School      Extract from a PASS Survey Report



Triangulated for each student 
• How well is each child doing? 

• What attainment level have they 
reached? 

• What progress have they made? 

• How does this relate to his/her potential? 

• How happy are they at school? 

• How well do they believe they can 
achieve? 

How are they responding to the curriculum? 

Attainment

Attitude

Aptitude



Child 1 - Starting Point PASS Year 4 
2015

Feelings about school 37.7

Perceived learning capability 8.2

Self regard 33.3
Preparedness for learning 19.9

Attitudes to teachers 72

General work ethic 2.3

Confidence in learning 4.8

Attitudes to attendance 56.8

Response to curriculum demands 83.3

CAT4 Score

Verbal 88

Quantative 104

Non-Verbal 128

Spatial 118

Verbal Deficit -40

Academic Levels KS1 Year 3 Progress Year 4 Progress

Reading 1b 2c 2

Writing 1b 2c 2

Maths 2a 3b 2

Science 2c 2a 2



Child 2 - Starting Point PASS
Year 3 
2015

Feelings about school 19

Perceived learning capability 1.1

Self regard 65.1

Preparedness for learning 3.3

Attitudes to teachers 17.2

General work ethic 1.9

Confidence in learning 17.3

Attitudes to attendance 26.2

Response to curriculum demands 56.5

CAT4 2015 Score

Verbal 88

Quantative 94

Non-Verbal 88

Spatial 105

Verbal Deficit 0

Academic 
Levels KS1 Year 3 Progress Year 4 Progress Start of Y6

Reading 2c

Writing 2c

Maths 3c

Science 2c



Data prompted me to ask the following question:

If we close the verbal deficit gap, will 
EAL learners at our school make 

better progress?



“Math is my 

favourite 
subject!”

“I am good at 
maths but I don’t 

think teacher thinks so.”

“I want to know more of the words 
so I can do more 

of the maths.”



Child 1 - 1 year on

CAT4 Score

Verbal 88

Quantative 104

Non-Verbal 128

Spatial 118

Verbal Deficit -40

PASS Year 4 
2015

Year 5 
2016

Feelings about school 37.7 44.8

Perceived learning capability 8.2 23.8

Self regard 33.3 32

Preparedness for learning 19.9 70.7

Attitudes to teachers 72 73.2

General work ethic 2.3 91.9

Confidence in learning 4.8 48

Attitudes to attendance 56.8 37

Response to curriculum demands 83.3 56.5

Academic 
Levels KS1 Year 3 Progress Year 4 Progress Year 5 Progress

Reading 1b 2c 2 2a 2

Writing 1b 2c 2 2b 1

Maths 2a 3b 2 4b 3

Science 2c 2a 2 3a 3



Child 2 - 1 year on

CAT4 2015 Score

Verbal 88

Quantative 94

Non-Verbal 88

Spatial 105

Verbal Deficit 0

PASS
Year 3 
2015

Year 4 
2016

Feelings about school 19 82.8

Perceived learning capability 1.1 10.4

Self regard 65.1 40.2

Preparedness for learning 3.3 39.3

Attitudes to teachers 17.2 75.7

General work ethic 1.9 60.3

Confidence in learning 17.3 51.6

Attitudes to attendance 26.2 67.5

Response to curriculum demands 56.5 25.3

Academic 
Levels KS1 Year 3 Progress Year 4 Progress Start of Y6 Progress Year 6 Progress

Reading 2c 3c 3

Writing 2c 2a 2

Maths 3c 4b 4

Science 2c 3b 3



Impact on learning
“You understand when I know but can’t say.”



KS2 PASS Data

Year 4 
89 Students 

     
    



KS2 PASS Data Year 4



KS2 PASS Data Year 4

Equally as positive, or more positive than 29.8% of 
surveyed cohorts. 

Less positive than 70%



KS2 PASS Data

Year 4 

    Boys 
    Girls



How could you use our data? 

• Get a view of student wellbeing at an individual and group level 
• Identify focus children in core subjects or specific areas of engagement 
• Share end of year attainment expectations with students and parents at 

the start of the academic year 
• Share individual pupil next steps targets every half term 
• Moderate across year groups, and between phases 
• Track year on year progress 
• Set cohort and individual targets 
• Plan interventions and map provision 
• Use analysis of data to inform and improve planning and curriculum design



To best use of data, we need: 

● TIME 
○ To look at, analyse and ask questions of the data 

○ Opportunity to plan & implement improvement strategies 

● RELIABLE DATA 
○ Accurate and meaningful 
○ Disaggregated



Aims of today’s session

• Explore how wellbeing is linked to student outcomes 

• Triangulating Student data 

• Exploration of Individual student data profiles 

• Using data to identify individual student needs 

• Using data to identify cohort needs 

• Next steps



Based on this session, what might you:

• Stop doing? 

• Continue doing? 

• Start doing?



Links to additional Resources 

The Impact of Pupil Behaviour and Wellbeing On Educational Outcomes, DfE, 2012 - 
HERE 

The Link Between Pupil Health and Wellbeing and Attainment: A briefing for head teachers, 
governors and staff in education settings, Public Health England, November 2014 - HERE 

PASS Survey / CAT4 (GL Education) - HERE 

Sutton Trust Toolkit of Strategies to Improve Learning - HERE 

Data-Driven Dialogue: A Facilitator's Guide to Collaborative Inquiry Paperback – 2004 
by Bruce Wellman  -  Amazon Link HERE 

A framework for Data Driven Dialogue - from the School Reform Initiative – HERE

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/219638/DFE-RR253.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf
http://www.gl-education.com/
https://v1.educationendowmentfoundation.org.uk/uploads/pdf/Teaching_and_Learning_Toolkit_(July_12).pdf
http://www.amazon.com/Bruce-Wellman/e/B00IXVAX78/ref=dp_byline_cont_book_1
http://www.amazon.com/Data-Driven-Dialogue-Facilitators-Collaborative-Inquiry/dp/096650223X
http://schoolreforminitiative.org/doc/data_driven_dialogue.pdf
http://schoolreforminitiative.org/doc/data_driven_dialogue.pdf

